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PREFACE

This project was one of the most important within the Research
and Development Program since it concerned the emerging field of wage-
earning home economics programs. This area was one of the most significaqt
to be pin-pointed by the Vocational Education ‘Act of 1963 and provided an
impetus to develop a whole new aréa of occupational education. M.S.U., has
a long and illustrious history of preparing teachers and Jeadership personnel
in the area of home and family living and it seemed proper that it should
take leadership in developing the area of wage-earning curricula.

This project is equally as important for another reason. As
director of the R & D, I said early and often that "we needed to take
corporals and make them into captains". This was a way of saying that
research personnel with the customary academic, research, and teaching
experience were difficult to find, especially to be employed on a "soft-
money' project. Therefore, it was necessary to find "corporals" -- those
young teachers who appeared to have the potential to become researchers.

They were, in Army slang, to be promoted at once <o captains in an emergency.
Carolyn Dommer was such a ‘''corporal’ and became through her intelligence,
drive, and leadership, a '"captain'. Miss Dommer did an outstanding job in

an area without definition. She obtained involvement of groups and used the
clinical setting to develop the best from local teachers. She paid close
attention to detail. In short, she directed her project with authority and
imagination. She is to be commended by her peers in Home Economics Education.

Peter G. Haines, Director

R & D Program in Vocational-Technical Educ.
East Lansing

1969
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FOREWORD

The Research and Development Program in Vocational-Technical
Education was established in 1965 as part of the Department of Secondary
Education and Curriculum, College of Education, Michigan State University.
Under contract to the U.S. Office of Education, the Research and Develop-
ment Porgram employed a clinical approach to curriculum development and
research in vocational education. In this approach, the clinical schools
served concomitantly in laboratory, leadership training, and research roles
providing a working environment in which teaching ideas, procedures, and
materials could be developed, tested, and refined. ’

The Hospitality Education Project was initiated in response to
growing needs in Home Economics Education for curriculum development, teacher
education, and research related to wage-earning programs. The Hospitality
Education Project focused upon the problem of obtaining information about
the many "unknowns" associated with some of the newly emerging programs in
home economics occupational education and concentrated upon training for
the food sales and service occupations.

This report reviews the operation of the Hospitality Education
Proiect including the organizational phase and the two years of association
with the clinical schools. Intended primarily for those charged with lead-
ership development for occupational education programs in hospitality services
and home economics, this report is one of several publications prepared as
part of the Hospitality Education Project. This document reviews the devel-
opment, operation, and appraisal of the project from its inception on January
1, 1966 to its termination on June 30, 1969, and represents the final report
of the project. The initial phase of the project funded under contract OE-
5-85-111 is reported in the 1967 Research and Development Program: Project
801 Report. Two additional publications of particular interest to vocational
educators at the local level are also under development: Guidelines for
Developing and Operating Hospitality Education Programs focuses upon general
program development while Curriculum Resources for Hospitality Education
provides curriculum and teaching suggestions for the teacher.

The Hospitd‘!ty Education Project has involved the combined efforts
of staff members in Home Economics Education, Distributive Education, and the
School of Hotel, Restaurant and Institutional Management at Michigan State
University in cooperation with the Michigan Department of Education and-the
Hospitality industry. Deep appreciation is extended to all who participated
in the various project activities, but the clinical school personnel deserve
gpecial acknowledgement. Particular appreciation must also be extended to
the graduate assistants who served long and dedicated hours in the cause of
the project: Mrs. Shirley Brewer, Mr. Richard Acosta, Mrs. Dorothy West,

Mr. Jack Hruska, and Miss Joan Quilling. Without the individual and collective
patience, dedication, and willingness to explore the unknown, this project
could not have continued.

-v-
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It is hoped that this report will be useful to the schools as
a record of participation in the project and also to others interested

in developing the occupational emphasis in hospitality services and home
economics education.

Carolyn Dommer
Project Leader
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CHAPTER ONE:

INTRODUCTION -

Section A: Project Summary

The Problem. The Hospitality Education Project was a curriculum
development project established to meet two important vocational education
needs: (1) to expand employment opportunities via the initiation of new
programs in local school settings and (2) to secure, from monitoring and ‘
studying the development and operation of the local clinical programs, a
reservoir of experience and information from which to generate guidelines
for future teacher education, program development, and research activities.

The Challenge. The constellation of contemporary technological
and social changes which resulted in the passage of the Vocational Education
Act of 1963 generated a new set of demands upon programs in home economics
education as well as in other curriculum areas. Home economics education
was charged with a new responsibility for adding anm occupational dimension
to what had been almost exclusively a family-centered program. The field
faced the complex task of developing occupational programs for which cur-
riculum models were largely non-existent, while simultaneously developing
corresponding structures for preparing teachers and allied instructional
resources -- neither of which were available.

Expanding the scope of home economics education to include the
growing occupational emphasis involves several interrelated considerations
including: (1) expanding the concept and unizrstanding of home economics
education to include the ocgupational emphasis while maintaining justifiable ]
emphasis upon the family-centeted dimension; (2) delineating the occupa-
tional areas which are directly related to the content of home economics;
ard (3) developing an adequate network of occupational program development
resources -- competenf personnel, comprehensive principles and program }
development methodology, instructional facilities and materials, and school-
community partnership agreements for developing and supporting new occupa-
tional education programs.

Two ma jor considerations influenced the development of the direction
and activities of this project: (1) the overall clinical focus of the
Research and Development Program and (2) outcomes of earlier activities of
the home economics teacher education at Michigan State University which pro-

-1-
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vided a foundation upon which to .xtend the occupational focus in home
economics education,

Project Objectives. The overall purpose of the project was to
e1 'lore approaches and formulate guidelines to program development, teacher
wreparation, and development of instructional materials relevant to hospi-
tality education and other areas of home economics occupational education
and to analyze and interpret the resulting developments as they might relate
to establishing future directions, activities and research in the field.

Seven major objectives guided the initial development and operation
of the project:

1. To explore the program development potential of
emerging occupational areas related to home
economics.

2. To study and report practices employed in devel-
oping home econcmics-related occupational programs.

3. To gather and develop curriculum and instructional
materials for selected occupational areas,

4., To examine the program development and teaching
roles and responsibilities of teachers and other
school personnel as a basis for future development
of professional education for leadership persc :.nel.

5. To assess the nature of factors which appear to
be crucial to the development of the occupational
phase of the home economics program.

6. To intensify the involvement of home economics
education personnel in developing occupationally
oriented educational programs.

7. To create a greater awareness and deeper under-
standing of the components and value of a sound
occupational education program among educators
and citizens.

The project ultimately was concerned with extending opportu-
nities for occupational preparation to high school students. It endeavored
to accomplish this while concomitantly expanding the availablity of pro-
gram development information and increasing the supply of qualified and
experienced vocational educators.

Project Organization and Operation. Established on January 1,
1966 the Hospitality Education Project was one of several curriculum

-2-
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development and research projects operated through the Research and "
Development Program in Vocational-Technical Education at Michigan State
University. Directed by Dr. Peter G. Haines, Professor and Coordinator of
Business and Distributive Education, the R & D Program was a part of the
Department of Secondary Education and Curriculum and financed partly .
through a contract with the Office of Education, United States Department }
of Health, Education, and Welfare. The initial contract (OE5-85-111) ‘
covered the period July 1, 1965 - November 30, 1966. The project was con-
tinued under the contract OEG-3-7-0702-11-2679 from December 1, 1966 to
July 31, 1967. Extensions were made for the periods August 1, 1967 to

June 30, 1968 and July 1, 1968 to October 15, 1969 to complete all projects.

The project was a combined effort of Home Economics Education,
Distributive Education, and the School of Hotel, Restaurant and Institutional
Management at Michigan State University in cooperhtion with the partici-
pating clinical schools, the Michigan Department of Education, and the
hospitality industry. The staff for the Hospitality Education Project
included the project leader who was assisted by graduate students, a part-
time secretary, and temporary consultants, Miss Carolyn Dommer, Instructor

- in Home Economics Education served as project leader.

The clinical approach to curriculum development included the pro-
vision of periodic consultant services to participating schools during the
early stages of program development. 1In addition, workshops and conferences
were conducted for clinical school personnel to provide in-service education
and opportunities to share experiences with others. Responsiblity for
overall projects planning, coordination, and materials preparation was assumed f
largely by the university-based project staff in consultation with clinical
school personnel and consultants..

Seven Michigan high schools participated as clinical sites during
various stages of the project operation., 1In addition, several schools
participated in periodic workshops on an invitational basis.

Summary of Project Activities. The operation of the project ‘
may be viewed in terms of several phases of activities: |

Phase 1: Preliminary Planning and Preparation: January 1, 1966 -
Development of initial project ~ August 31, 1966.
proposal preparation of guidelines
and materials, selection and orien-
tation of clinical schools, develop-
ment of supplementary project
proposals, etc.

Phase 2: Institute and Follow-Up Workshops July 6-27, 1966
for Clinical School Personnel: November 1966
Held at Michigan State University February 1967
for teachers and other clinical May 1967
-3-




Phase 3:

school personnel for in-service
education, to share ideas, and
to examine materials.

Clinical Operation -- Stage l:
Initiation of preparatory

November 1967
February 1968
May 1968

September 1, 1966 -
June 30, 1967

classes in commercial foods;

planning for Stage 2 of

Clinical Operation.
Phase 4: Clinical Operation -- Stage 2:
Continuation of preparatory
classes; initiation of coopera-
tive work experience in com-
mercial foods; student evaluations
of programs.

September 1, 1967 -
June 30, 1968

Phase 5: Project Summaries and Reports:
Revision of curriculum and program
development materials; preparation

of final report of project.

October 1, 1968 -
June 30, 1969

Outcomes. The conclusion of an exploratory and developmental
project is an arbitrary ome to a large extent. Also, the outcomes from R
such an activity exist primarily as '"potentials for future development" <
rather than as final results in some culminating sense. The general
intent of the project was to engage in exploratory and developmental
activities as a way of creating a fund of program development experience
which could serve as a basis for establishing future projects in home
economics occupational education relating to program and curriculum develop-

ment, teacher education, and research.

In this sense, the outcomes resulting from the operation of the

Hospitality Education Project are of two basic types. The first type

a includes the material and information assembled for reference, the materials
prepared to use in the project, and the materials prepared to summarize and
report curriculum and operational developments emerging from project
activities. The second type of outcome, while less tangible than the first,
is no less important. It relates to the educational growth experienced by
project participants at all levels -- the students, local school and
advisory personnel, and those associated with teacher education. Both
types of outcomes represent the development of essential resources for
expanding the "frontiers" of the employment dimension in home economics
education and contribute also to expanding resources for vocational
education in general,

s e it Shia SR
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Section B: The Problem and Procedures =-- An Overview
\f%\
Overview. The Hospitality E&&cation Curriculum Deve lopment
Project was initiated to expand the occupational dimension in home
economics education and’!:j@@ftic¥lar to meet the growing demands for
programs in hospitality se®ices.” This developmental and exploratory
project was established to meet two important vocational education needs:
(1) to expand vocational education opportunities via the initiation of
programs in local school settings (clinical programs) and (2) to secure,
from monitoring and studying the development and operation of the clinical
programs, a reservoir of experience and information from which to generate
guidelines for future teacher education, program development, and research
activities. -3

The sections of this report dealing with the project origins,
objectives, and functions serve as an introduction to the initiation,
modification, and overall operation of the developmental and exploratory
project in hospitality services and home economics occupational education.
Subsequent chapters contain more detailed accounts of the establishment,
operation, and outcomes of the project.

Stimulus for Initiating the Project. While occupational educa-
tion in home economics is not totally new, it has traditionally received
relatively minor emphasis at all educational levels. In the past, the
primary focus has centered upon preparing students and their teachers for
programs in homemaking and family life. This focus continues to take on
added importance in our increasingly complex society, but the response to
the mandates of the federal legislation of the 1960's requires that home
economics education expand its program framework to include the occupa-
tional dimension.

The challenges of such a task become particularly critical in a
field, such as home economics education, where an instant need develops
for experienced leadership, program models, and instructional materials.
Questions concerning the many 'unknowns" regarding teaching competencies
and teacher education requirements and programs must be considered simul-
taneously with the myriad of "unknowns" related to the occupational
requirements of jobs which may be classified as home economics-related.

1 In the initial project proposal, the emphasis in the hospitality edu-
cation was intended as the first of a series of curriculum deve lopment
- projects in home economics occupational education. As time progressed,
project activities were confined to the original area of involvement
due to subsequent uncertainties regarding contract extensions, grant
restrictions, and failure to obtain the kind of long-term funding

(3-5 years) essential for any comprehensive program development and
research commitment.

-5
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This project was established originally as a curriculum develop-
ment and research project to explore program development and related
teacher education needs for home economics occupational education.

Two major considerations influenced the initial direction
of the project: (1) the overall clinical school focus of the Research
and Development Program and (2) outcomes of earlier occupational program
development activities of the home economics teacher education staff at
Michigan State University. In 1965, M.S.U. vocational educators had
developed workshops and follow-up projects for prospective home economics
occupational teachers.® As a result of experiences gained in these
projects, critical issues and problems associated with developing and
implementing home economics occupational education programs were beginning
to be detected. In these early projects, teacher educators found few program
models available and few charted directions for preparing the teachers .
needed for developing the instructional programs.

The foregoing projects were important to the formulation of this
project established through the Research and Development Program. With
an initial project focus upon hospitality education, a developmental
approach was employed to provide concurrently curriculum ideas and plans
instructional aids, and assistance to the teachers developing the instruc-
tional programs. The instructional &spects of the project centered in the
participating high schools serving as clinical sites for the Research and
Development Program.

Objectives. The project's ultimate goal was concerned with
extending opportunities for occupational preparation to high school stu-
dents. It endeavored to accomplish this while concomitantly increasing the
availability of program development information and expanding the quali-
fications and experience of vocational &ducators in home economics.

Seven major objectives guided the initial exploration and develop-
ment of this project:

1. To explore the program development,p?tential of
, emerging occupational areas related to home
economics.

2. To study and report practices employed in developing
home economics-related occupational programs.

-

2 These are reported in two documents: (1) Helen L. Hollandsworth and
Henry O. Barbour, Preparing Teachers and Instructional Materials for the
Food Service Occupations (EP-6). East Lansing, Michigan: Educational
Publication Services, Michigan State University, 1966. (2) Beatrice
0'Donnell, Procedures for Establishment of Training Programs for Wage-
Earning Occupations Related to Home Economics (HE-10). East Lansing, Mich-
igan: Educational Publication Services, Michigan State University, 1967.

-6-




3. To gather and develop curriculum and instructional
materials for selected occupational areas.

4. To examine the program development and teaching
roles and responsibilities of teachers and other.:
school perscnnel as a basis for future development
of professional education offerings for leadership
personnel.

5. To assess the nature of factors which appear to be
crucial to the development of the occupational
phase of the home economics program.

6. To intensify the involvement of home economics educa-
tion personnel in developing occupationally oriented
education programs.

7. To create a greater awareness and deeper understanding
of the components and value of a sound occupational
education program among educators and citizens.

Functions. Conducting the curriculum-development project in-
volved several interrelated functions: (1) project organization and
management; (2) personnel development; (3) clinical school consultation

and coordination; (4) curriculum formulation; (5) reference and instructional

materials acquisition and preparation; (6) data collections and analysis;

(7) evaluation; and (8) reporting and disseminating project outcomes. In

the developmental approach of this project, the personnel development and
clinical school coordination functions became centrally important to the
overall operation of the project.




CHAPTER TWO

»
THE BACKGROUND OF THE PROJECT:
A FRAMEWORK FOR CONSIDERING OCCUPATIONAL PROGRAM DEVELOPMENT

FOR HOSPITALITY SERVICES AND HOME ECONOMICS

Overview. Throughout the duration of the Hospitality Educa-
tion Project, questions arose regarding what hospitality education and
job preparation in home economics education were all about. The contents
of this chapter have been drawn from the conceptual interpretations and
clarifications provided by project staff in response to inquries regarding
the meaning and nature of several coﬁt@ﬂls as they related to the operation
of the Hospitality Education Project: "hospitality services,' '"vocational
education," 'developmental projects," and "home economics occupational
education."

The conceptual exploration emerged as one of the outgrowths of
project activities and provides a framework for considering several ideas
essential to a comprehensive review of the project. This “conceptual
outcome' is included as part of the introductory portion of this report to
provide a perspective for reviewing the subsequent report of the develop-
meni, operation, and appraisal of the Hospitality Education Project.

Toward a Definition of Hospitality Services. The term "hospital-
ity services'" is intended to be a comprehensive label encompassing those
phases of the trade and personal service fields which provide food, lodging
and recreation for persons when they are away from home. Any attempt to
locate statistical studies of the hospitality industry as a whole will
illustrate the recency of use of the terms "hospitality services'" and
"hospitality industry", Historically,“Eﬁz\various dimensions of the hospi-
tality industry have been considered as separate industries or businesses
or as adjuncts of some broader segment of the economy ~-- such as the food
service jindustry being "viewed as a part of or adjunct of the broad grocery
market. "1

—E—

1 Micheal G. Van Dress and William H. Freund, The Food Service Industry:
Its Structure and Characteristics, 1966, Statistical Bulletin No. 416,
Marketing Economics Division, Economics Resecarch Service, U,S, Department
of Agriculture, (Washington, D.C.: U.S. Government Printing Office, 1968)

p. 1.

’

-8-
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An accurate assessment of the magnitude of the total hospitality
industry is rather difficult to obtain. Statistics for separate segments
of the industry are more commonly available. The following reference to
food service suggests something of the scope of operation:

‘Estimates based on the survey data show that, in the
types of establishments surveyed, the retail value of
food and non-alcoholic beverages served during the year
covered was approximately $22 billion, with 104 million
individual consu r transactions daily.

The retail value of food moving through outlets or the
type not included in the survey is estimated at about
$6 billion of which milirary services and elementary
and secondary schools account for about 90 percent.
Thus, the total retail value of food served away from
home, excluding alcoholic beverages, is estimated at
about $28 billion. The number of individual consumer 2
transactions is estimated at more than 120 million daily.

The Van Dress and Freund study further notes several trends which
have important implications for employment in the hospitality services
field. For example, they report census data showing that for establishments
that are primarily eating places, sales rose over 58 percent between 1960
and 1966 (an increase of 36 percent in constand dollars -~ 1957-59 = 100).3
In its predictions for the future, the report comments:

As a result of the historic identification of the

away-from-home market with the broad grocery market,

little has been done to define its structure,

measure its importance, analyze its performance, or

examine its requirements. Yet, in recent years there

is no part of the entire food industry, from farm to

consumer, in which change has been so apparent as |
in the food service industry. Even greater change is ;
jndicated in the future in terms of the size of the

market, the types of food and services required,

the number, size and location of establzshments,

and the types of food services offered.

While the preceding provides but a glimpse of a portion of the
total hospitality industry, the view does suggest something of the nature,
complexity, and expansion of a major segment of the hospitality industry.

" 21bid, p. 2.
31bid, p. 2.
41bid,
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The Nature of Vocational Education for Hospitalit Services and
Home Economics. Generally speaking, an intensified focus upon hospi-
tality service occupations in vocational education curricula is a rather
recent development. With a few notable exceptions,S systematic and
comprehensive vocational programs in hospitality services have rarely
been offered in public secondary or post-secondary schools prior to this
decade. Historically, occupational training for jobs within the hospitality
industry has been accomplished essentially through a few trade programs
and through industry or military-sponsored on-th2-job training or apprentice
programs. Consequently, in the present educational enterprise there is no
established vocational program structure completely organized to assume
program development leadership for this increasingly important area of
occupational opportunity.

How the vocational education structure is to accommodate itself
to incorporating the area of hospitality services represents an area of
complex decisions. The accommodation problem is further complicated by
the limited availability of standardized job descriptions and performance
requirements essential to curriculum development and indentity within the
vocational education structure.

An initial consideration of the problem suggests that the kind of
content with which hospitality education would deal is most closely related
to some aspects of home economics, distributive education, and industrial
education. Consequently, several possibilities for organizing hospitality
education programs might be considered. First, the responsibility might
be adopted by (or mandated to) one or more of the vocational services,

a practice which has existed to some extent over the years.6 Secondly,
program development might be shared on a team basis by the educational areas
most closely related to educational and training requirements. To some _
extent, this characterizes the approach taken in the FEAST Project7 where

a variety of curriculum areas -- home economics, business English, math,
science, etc. -- have jéined together to provide & coordinated block-time
(3-4 periods) program of instruction. A third possibility is to establish
hospitality services as a separate vocational area,

It is not the purpose of this brief discussion to resolve the
complex problem of sturctural accommodation for hospitality services.

—

™~

N

SSuch as the commercial foods program at Chadsey High School, Detroit
Michigan.

6Using teacher certification as an index, hospitality-related programs
have existed in home economics, distributive education and industrial
education departments.

4

’Food Education and Service Technology. Program originally operated in
several high schools in the San Francisco Bay Area under a grant from the
Ford Foundation to City College of San Francisco, Hilda Watson Gifford,
Director.
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Rather, some of the problems and possible approaches are raised in order
to emphasize the importance of developing a suitable identification for
this emerging occupational area and to suggest that its characteristics
will be shaped by the organizational structure in which it is developed.

Resolution of the prohlem is crucial from another standpoint --
namely teacher education. Since vocational teacher education programs 3
have been structured along lines which closely parallel the educational
program for which the teachers are prepared, the question of responsibility ]
for preparing teacher for new kinds of programs is a most crucial one. ’sr

The concept of vocational education evokes many iuterpretations as
it conveys a general meaning of "preparation for the world of work'. As ’
with many commonlyzused terms, a great deal of meaning may be lost in ‘
the generalization process. For example, when attempting to use the general |
meaning of vocational education to respond to more specific questions and
issues (such as "what kind of preparation?”, "for what jobs?", "in what
setting?", "at what education level?", etc.), it becomes readily apparent
that a generalized meaning is inadequate. Consequently, the meaning and
use of the term in various situations must be specified. Such a specifi-
cation'is not to deny other equally valid applications of a concept if they
are appropriately used. Rather, it is to emphasize the importance of clari-
fication when using a concept which is subject to several differing inter-
pretations.

Vocational education as conceptualized in the Hospitality Education
Project refers to that combination of formal instruction and practical
experience which prepared students in a comprehensive high school program
for initial employment. It concerns itself with providing instruction in
those understandings, skills, and attitudes which are requisite to initial
performance in a cluster of related jobs in a given occupational area. In
addition, the basic instruction and experience are intended to serve as a
basis for future employment aivancement and/or continued education in the
occupational field. In recognition of the relatively longer time span usually
required for attitude formation and/or change, the period of instruction
within the comprehensive high school setting is extended over several
semesters (ordinarily a period of two years on the basis of two periods of :
instruction daily). |

Meeting demands for trained personnel in an ever-changing employ-
ment environment is a problem of concern to all vocational educators.
Maintaining a balanced relationship of vocational education to contemporary
manpower needs -- termed ''vocational efficiency"8 by Barlow -- is a complex
problem. Since creating jobs is not a function of vocational education,

yelvin L. Barlow, "The Challenge to Vocational Education', Vocational Edu-
cation. The Sixty-fourth Yearbook of the National Society for the Study of
Education. (Chicago: National Society for the Study of Education, 1965),
pp. 14-15.
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its response to vocational efficiency must be directed toward maintaining °
educational relevance. X

In this context the question may be raised whether educational
relevance includes developing occupational training programs for very
specialized and very short term employment demands. While a comprehensive
exploration of the ramifications of this highly controversial issue is far
beyond the scope of this discussion, it seems important to note that voca-
tional education (at the secondary school level) generally takes place in
a comprehensive education setting. Thus, the purpose of any learning
experience -- including those in vocational education -- needs to be care-
fully examined. In particular, the question of whether it is an end in
itself or whether it is a means to achieve additional educational goals
needs to be considered.

\\ In this project, every effort was made to provide a dual focus
in instfuction. First to provide educational opportunity for students to
achieve a relatively short-range goal of obtaining at least entry level
employment upon completion of the program. Secondly, an attempt was made
to organize an instructional program to provide continued opportunity for
developing awareness of, and readiness for, continued educa:ion so essential
in today's rapidly changing world. In this context, experience associated
with achieving the goal of immediate employment also served as a vehicle
for working toward the more long-range goal of continuing education.

A Developmental Approach. ' Cf all the concepts central to an
understanding of the Hospitality Education Project, the meaning of a VA
""deve lopmental approach' has been the most difficult to interpret and clerify. ',%.*y’
It is continually necessary to recall that at the outset of the project,
little was known regarding the development of hospitality education programs
or the preparation of teachers for comprehensive programs in this emerging
occupational area. Consequently, the basic task confronting project staff
was essentially an exploratory one (in contrast to the more closely con-
trolled approaches characterizing pilot or experimental projects). Thus,
the terms ''developmental' and "exploratory" are more appropriately applied
to the Hospitality Education Project.

In an over-simplified of a developmental approach, the goals and
program framework are structured in a general way at the outset as are some
(but not all) of the details, As the program progresses, operatiuns are
formulated in greater detail, tried out, and revised as they are used and
evaluated. Thus, the program structure does not become fixed in a rigid
sense. Rahter, planning, coordinating and evaluating become crucial inter-
related and continuous functions.

In the developmental and exploratory approach used in this project,
the overall focus was upon undertaking a range of activities in teacher
education and program cevelopment which could center in the clinical school

-12=
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operation while at the same time would provide "feedback" to project staff.
As minimums, this meant that the initial phase of the project should be
continued long enough to enable the local teachers to modify and repeat
initial operations and that teachers needed to be assigned program-develop-
ment time on a regular basis so that the planning, coordination and evaly-
ation functions are literally "built into" the daily responsibilities of
the teachers.

Dilemmas in Home Economics Occupational Education. By 1966 impor-
tant strides had been made in responding to the challenges directed to home
economics education by the Vocational Education Act of 1963. 1In comparison
to continuing needs, however, the job had only begun. The task was compli-
cated by the dilemma which, on the one hand, required initiation of the
broad range of new cccupationally oriented programs where few previously
existed, while on the other hand requiring a whole complex of program
development resources -- program development "know-how", sufficient numbers

of appropriately prepared teachers, suitable instructional and evaluation
materials and the like.

Since the challenges and opportinities created by the Vocational
Education Act of 1963, home economics education has explored many frontiers
in occupational education. Several national conferences and many teacher
education workshops have focused upon the occupational emphasis in home
economics. There has been a substantial increase in the number of instruc-
tional programs available to high school students. Several comprehensive
curriculum development projects have been completed, or are in the final
stages,

However, considerably more is needed if current and expagding
vocational education needs are to be met. Despite the progress cified
previously, there are few identifiable structural provisions for occu-
pational phase of home economics education. In teacher education,@lrovi-
sions for teacher training is almost non-existent at the pre-servicé™level
and is generally handled on a specialized workshop basis a: the in-service
level. This means that few avenues exist on a regular basis for preparing
teachers for the occupational teaching responsibilities,

In addition, training must be made available in many occupations
not previously represented in vocational education offerings. The rapidly
expanding employment opportunities found in occupations which provide
services to families in the home or to persons in institutions or other
group situations is the subject of new and increased attention =-- particu-
larly to home economics educators. The content areas of home economics --
family relations, child development, clothing and textiles, food and nutri-
tion, institutional and home management, housing, equipment and interior
design -- are essential in the performance of a number of the service-
oriented jobs such as those in child care services, food service, visiting
homemaker and clothing maintenance.

-13-
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Programs must also be developed to serve additional student pop-
ilations at the secondary and post-secondary levels in both formal educa-
tional institutions (high schools and community colleges) and educational
programs administered through community agencies. Programs must also be
developed to meet the needs of the culturally, academically, and occupa-
tionally desadvantaged youth and adults for whom the approaches in tradi-
tional programs may be inadequate. In short, home economics education is
being called upon to increase and diversify its program offerings and to
involve a greater number and variety of students in vocationally-oriented
classes at the post-high school and adult levels as well as in high schools.

While the dimensions of the complex challerige are not yet fully
understood, it is generally recognized that changes involving philosophical
and organizational reorientations are needed. Some gradual shifts have
been noted. However, considerably greater adjustments are needed in teacher
preparation and certification, in instructional materials, in local curri-
culum patterns, and in the facilities and other essential resources if the
occupational dimension in home economics education is to expand and progress
qualitatively as well as quantitatively.
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CHAPTER THREE

DESIGN AND ORGANIZATION OF THE PROJECT

Focus of This Chapter. This chapter provides an overview of
the framework ?f the Hospitality Education Project over the duration of ¥
its existence.”™ One of the characteristics of an exploratory and develop- 4
mental project is that its complete structure can be known fully only in
retrospect. This type of endeavor involves establishing'a skeleton frame- ’
work to serve as a 'tentative design'" to be modified and expanded in the ‘
light of subsequent experiences involved in conducting the project. This
chapter focuses upon the central features of the project which, as component
parts, together make up the framework of the project:

Project Objectives

Guidelines Used in Developing the Project

Selected Curriculum Emphases

Organizational Structure of the Project

Operational Functions and Phases of Project Operation

VP WN -
. L ]

Each of these components is outlined in the remaining sections of this
chapter.

Project Objectives. The ultimate concern in the project was that
of extending opportunities for occupational preparation through exploring
the potential participation of home economics education in developing
occupationally oriented educational programs. While the seven major
objectives which guided the initial exploration and development are con-
sidered as a basic component of the project framework, for purposes of
space economy they have not been repeated from Chapter One.

Guidelines Used in Developing the Project. The absense of a
predetermined type of project structure required the formulation of guide-
lines to provide systematic direction to the initial project planning and
operation. During preliminary discussions regarding the project, a number
of priorities and recommendations were identified. These were then trans-
lated into a set of guidelines to assist with developing the initial objec-

lThe initial phase of the project also was outlined in some detail in the
report concluding the first contract (OE5-85-111). Research and Development
Program: Hospitality Education Curriculum bDevelopment Project == Project 801.
East Lansing,gﬂkthigan: Bureau of Publications, College of Fducation, Mich-
igan State University, 1967.
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tives and structure of the project:

1.

The overall project framework, together with the
procedures developed for its implementation,
must be appropriate for a ''developmental
approach in which intermediate stages and final
outcomes (1) evolve from preceding stages

(which may necessitate modifications in light

of changing circumstances and for unanticipated
developments) and (2) cannot be projected com-
pletely at the outset of the project. (This
suggested the necessity of developing a continuous
planning and feedback system to provide a basis
for initiating needed changes in the evolving
process.)

Curriculum development and innovation in 3Bca-
tional education must be viewed as a partnership
program involving the public school, other public
agencies -- such as the State Department of
Education ~-- teacher education programs and the
industrial and labor communities.

The project should be developed within the con-
text of a broad and long-range plan of program
development and teacher preparation in home
economics occupational education. Priority
should be placed upon an approach in which (1)
teachers engage in a series of professional
preparation activitfés correlated with their
cxperiences in developing the clinical programs;
(2) clinical programs serve as sites for observing
program development as an on-going process of
formulating, trying out, and modifying curricula,
materials, and procedures; and (3) where identi-
fied professional problems and promising prac-
tices can then be used as a basis for structuring
a teacher education program developed to prepare
and upgrade teachers for home economics occupa-
tional programs.

Initial project focus should be in occupational
areas where the identification of employment and
educational needs has begun and where corres-
ponding program development resotifces are most
readily available. 4

The project should be developed and operated with
the framework of the Research and Development

o o s
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Program in Vocational-Technical Education as it
is administered through the Department of Secon-
dary Education and Curriculum within the College
of Education (the department which includes all
five vocational education services.)

6. Project staffing should represent the various
educational areas and institutions concerned --
personnel from vocational services and curri-
culum fields related to program areas selected,
participating schools, teacher education, and
the State Department of Education -- to provide
maximum liaison among the several institutio:s
and agencies involved and to prepare participating
schools for a future role as demonstration and
student teaching sites. '

7. The continuing full-time leadership for develop-
ing and coordinating the project should be the
responsibility of the Research and Development
Program staff representative from home economics
education with gtaff assistance from other
related areas as project expansion warrants.

8. Within the basic framework of project requirements
and sound principles of vocational program develop-’
ment, clinical schools should be encouraged to
develop their vocational education programs in
relation to the context of the local situation
rather than to conform to all details of a stan-
dardized program model.

9. Evaluation of the instructional programs and the
overall project should be undertaken in relation
to the purposes of the operations and the.result-
ing outcomes, together with an assessment of the
appropriateness and adequacy of resources made
available and the procedures used in developing
and/or conducting the programs.

10. Planning and evaluation activities should involve
the project and clinical school personnel asso-
ciated with the operational and coordinating
phases of the project as well as project staff,
advisory committee members, and administrators
of the Research and Development Program.

11, Vocational education programs initiated in con-
junction with this project should, in so far as
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possible, be developed within existing organiza-
tional and administrative frameworks of the
schools and regulating agenEies. However, pro-
vision should be made to obtain, on a trial
basis, appropriate authorization for develop-
ments not covered by existing policies and/or
suitable deviations when conflict with existing
policies prohibits legitimate experimental
operations.

12. The emphasis in data collection and analysis
shall be upon obtaining descriptive information
regarding home economics occupational program
development that can provide clues for (1)
identifying future research problems and (2)
developing instructional programs and preparing
teachers for .these programs.

Selected Curriculum Emphases == Initial and Revised. At the..._.
outset, the project was viewed as an expanding curricv’um development
operation extending over a period of several years (approximately five)
which would serve as a nucleus for initiating related research and
teacher education activities identified as the project progressed.

The central features of the proposed project are illustrated
in Figure 1 which outlines the basic components and general scope of the
project.: The detailed proposal was included in the report for the first
contract? and consequently is not reproduced in this document.

The proposed scope of the project was outlined in the proposal
submitted for continuing the Research and Development Program beyond
November 30, 1966 (the tzrmination date of the initial contract3). The
second U.S.0,E. contract™ for operating the Research and Development
Program beyond November 30, 1966, was fur -4 considerably below the pro-

posed level. As a result, the scope of th:-. project was revised to con-

form with the resources available for continued operations.

The revised focus and scope of the project also is outlined in
Figure 1. The dominant modifications involved narrowing the curriculum
scope, chainging the nature of and reducing the amount of reimbursement

2(OE5-85-111). "Research and Development Program: Hospitality Education
Curriculum Development Project =-- Project 801. East Lansing, Michigan:
Bureau of Publications, College of Education, Michigan State University,
1967.

30E5-85-111.

40EG3-7-0702-11-2679
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GENERAL 1. Conduct an expleratory curriculum development project

PURPOSES ' based upon a clinical school approach.
OF THE 2. Acquire descriptive information regarding program
PROJECT development and teacher preparation in home economics

occupational education.
3. Develop guidelines for establishing future home economics
occupational programs and teacher preparation approaches.

PROPOSED PROGRAM SCOPE ' REVISED PROGRAM SCOPE
...... (January 1966) . ... (Hospitality Education Prcject)
1966-67 1967-68 Projected 1966-67 1967-68
Curriculum Emphasis Curriculum Emphasis
(Additions)
-Preparatory -Cooperative (Additions) -Commercial -Commercial
Commercial Commercial Foods Foods
Foods Foods -Homemaker (preparatory) (preparatory
-Child Care Aides and coopera-
Services (preparatory tive)
(preparatory and cooper-
and cooperative) ative)
-Hotel-Motel-
Housekeeping-
and Related
Services
(preparatory -
and cooperative) ‘

CLINICAL 1. <Teachers serve as research associates for the Michigan
PROGRAM State University Research and Develcpment Program
FEATURES Local advisory committees )
Preparatory and cooperative instruction -
Open-ended instructional focus

Co-educational classes (locally determined)

B WwnN

PROJECT
FUNCTIONS

Project Organization and Coordination !
Clinical School Selection, Orientation and Coordination J
. Program Development (including curriculum design, ]
implem=ntation, and evaluation functions) 1

W=

i

Acquisition and Preparation of Curriculum and Instruc-
tional Materials

Personnel Development (including teacher education)
Data Collection and Analysis

Evaluation

Dissemination of Reports and Materials

o~ O\

FIGURE 1

PROJECT FRAMEWORK: DEVELOPING VOCATIONAL EDUCATION PROGRAMS
FOR HOME ECONOMICS-RELATED OCCUPATIONS
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to schools, the greatly reducing of reports required of clinical schools.
The initial curriculum focus upon hospitality services (essentially
commercial foods) was retained, and plans for expanding the emphasis to
include other occupational areas were reluctantly eliminated.

Organizational Structure of the Project. The organizational
framework in which the project was conducted is diagrammed in Figure 2.
At the project level, the structure is extended to include a system of
local schools which served as clinical sites for the project. Programs
developed in these schools served as "instructional laboratories'" in
which the teachers generated curriculum ideas and/or tried out suggestions
from project colleagues. The outcomes of the clinical process were then
reported in three ways: ' (1) to project staff on their visits to the
clinical programs, (2) in selected written reports submitted by the teachers
(limited largely to the early stages of the project), and (3) at project
workshops (held three times a year) thereby enabling teachers to discuss
and exchange ideas and problems with each other.

In the original project design it was intended that the teacher’
research associate in each school would serve in the capacity of adjunct
project staff for purposes of regularly submitting data from the clinical
program. This feature was discontinued as a result of contract budget i
reductions whi‘ prohibited the reimbursement to schools for research
associate time.

Operational Functions and Phases of Project Operation. Con-
ducting this exploratory and developmental curriculum project involved
serveral operational functions: ‘

Project Organization and Management
Personnel Development (Including Teacher Education) ]
Clinical School Consultation and Coord.nation

. Curriculum Development

Reference and Instructional Materials Acquisition
and Preparation

6. Data Collection and Analysis .
7. Evaluation

8. Reporting and Disseminating Information and
Project Outcomes

(W, UV U

While a more comprehensive discussion of activities relating
to these functions is presented in Chapter Four, a brief sketch of the
nature of the functions, together with an outline of the phases of project
operation is outlined in Figure 3. j

-20-

Saidiinnds




Office of the Dean
College of Education

—— . o -

Assistant Dean
for Teacher Education

Chalrman
Department of Secondary
Education and Curriculum

Research and Development Program Administrative
in Vocational=-Technical Education Assistant

=Dr. Peter G. Haines, Director- ]

Advi;;:;\\

Council

Hospitality Education
Project

=-Project Leader
-Program Specialists
-Graduate Assistants
-Secretarial Personnel

Support Personnel “"%’ Clinical School Personnel
H.E.P. Advisory Committee; Facul- Teacher/Research Associates and
ties in Home Economics Education, Directors of School Food Service
Distributive Education, and the in schools serving as clinical
School of Hotel, Restaurant and sites for the Hospitality Education
Institutional Management, Consul- Project.

tants in the Michigan Department of
Education; Contract Consultants

FIGURE 2

ORGANIZATION OF THE HOSPITALITY EDUCATION PROJECT
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CHAPTER FOUR

REVIEW OF PROJECT OPERATIONS AND ACTIVITIES

It is assumed that the value of a report dealing with an
exploratory and developmental project consists of the descriptive
account which it provides of the general operation of the project
together with selected details of problems, procedures, and outcomes
. which would appear to be important for similar projects in the future.
Reviewing a developmental project extending over some three and one-half
years presents problems of considerable magnitude -- substantive as well
as quantitative. Consequently, the developments of the Hospitality
Education Project have been summarized and presented in a form parallel-
ing, to some extent, the operational functions of the project.

Section A:
Section B:
Section C:
Section D:

Section E:
Section F:

Section G:

Section H:

Project Organization and Management

Establishing Clinical Sites

Development and Operation of the

Clinical Programs

Institutes and Workshops for Teacher
Education and Project Communication

Curriculum Development

Staff Travel, Consultation,
Conference Participation

Collection and Analysis of
Related Data

and

Project-

Dissemination of Information

It should be noted, that,the following summarizations focus upon major
areas of concern rather than upon the chronological progress of the oper-

ation of the project.

Section A: Project Organization and Management

Overview.

The fundaméntal concern associated with this function
was with the effective operation of all phases of the project. It included
the drafting and revision of project proposals, securing resources for

project operation, developing suitable monitoring, feedback, and coordina-
tion procedures, and formulating policies and overall operational pro-

cedures throughout the duration of the project.
function -- such as clinical school coordination -- are reviewed in other
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sections of this chapter. However, six aspects of the organization and
management function have been selected for particular comment in this
section: (1) preliminary project planning, preparation, and orientation,
(2) resources and support for the project, (3) staff responsibilities,

(4) project advisory committee, (5) changes and challenges in project
plans and operations, and (6) recognition of clinical school contributions,

Preliminary Project Planning, Preparation, and Orientation. At
the outset of the project (January 1, 1966), the initial task was cone of

generating ideas and structuring plans for a project which would (1) cor-
respond to the clinical approach of the already-operating Research &nd

sDevelopment Program, (2) be an appropriate response to emerging needs for
exploring and expanding the occupational focus in home economics educa-
tion, and (3) build upon activities and resources developed in previous
occupational education projects conducted by home economics teacher educa-
tors at Michigan State University.

Initial guidelines and project plans2 were formulated by the
project leader.in consultation with the Research and Development Program
Director. Plans were discussed periodically with various staff in the
R & D Program and with persons in programs and agencies having related
concerns with occupational education in areas related to home economics.
It was an early decision that any programs developed in conjunction with
this project would involve those vocational fields and other agencies
whose operations related to occupational areas for which home economics
might develop programs (such as distributive education, trade and technical
education, hotel-restaurant management, health services, State Department
of Education, labor unions, business and industrial associations, etc.)

The long-range plans formulated in the early stages of the
project included a multi-faceted approach in several occupational areas.3
The initial focus was to be in commercial foods and hospitality services
due to the University's faculty having had previous experiences and more
readily identifiable resources in that area. Subsequent curriculum
emphases were then projected for child care services and homemaker aids.
In keeping with the focus of the R & D Program at that time, the outlook
developed for this proﬁect was long-range aud open-ended in character

l1Projects conducted in 1965-66 by Dr. Helen Hollandsworth and Professor
Henry O. Barbour, and by Dr. Deatrice O'Donnell, These are reported in
two documents: (1) Helen L. Hollandsworth and Henry O, Barbour, Preparing
Teachers and Instructional Materials for the Food Service Occupations
(EP-6). East Lansing, Michigan: Educational Publication Services, Michi-
gan State University, 1966. (2) Beatrice O'Donnell, Procedures for Estab-
lishment of Training Programs for Wage-Earning Occupations Related to

Home Economics (HE-10). East Lansing, Michigan: Educational Publication
Services, Michigan State University, 1967.

2contained in Chapter III of this document.

3Diagrammed in Figure I of Chapter III,
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with the early stages viewed as a '"foundation-building" phase for a series
of operations which'would develop over a period of at least five years.

The general approach was seen to be one combining a program of
teacher education, a program of curriculum and instructional materials
development, a research program, and a clinical school operation in which
to conduct teacher internships, generate and test curriculum ideas and
instructicrnal procedures, and other allied curriculum development con-
cerns, It was planned that the knowledge and experience gained in oper-
ating the first set of clinical programs in hospitality services would
provide clues for future improvements in developing clinical programs,
teacher preparation activities, and research projects. .

Considerable effort was made to obtain and/or develop as many
program development and instructional resources as possible for use by the
clinical schocls and by project staff. The early months of the project
were marked by extensive staff travel to visit schools, consult with
t eaching and administrative personnel, and to observe alrrady operating
programs in an effort to bring together as extensive a range of experiences
and human resources as possible.

Resources and Support for the Project. The Hospitality Education
Project was initiated unger the original U.S.0.E. contract for the Research
and Development Program. During the early stages of the project it was
anticipated that additional proposals could be developed for selected
aspects of the project to supplement and/or extend the financial support
provided by U,S.0,E. through the contract for the R & D Program.

During several periods of project operation, considerable staff
time was devoted to drafting proposals for continuing and extending
project activities. All requests for extension of the U,S.0.E. contract
for the overall R & D Program required, as a matter of general policy,
revised proposals for project operation. In addition, supplementary
proposals were drafted and submitted for preliminary discussion and review.
Each of these proposals i2quested considerable long-term support for
developing a comprehensive program of vocational teacher education for
the hospitality services area together with an expanded clinical school
operation to stimulate local program development and provide sites for
teacher internshipe, instructional materials development, and research,
Both proposals, however, failed to gain necessary approval. Consequently,

40E5-85-111

30ctober 10, 1966 Conference with representative from the Ford Foundation
on Proposed Extension of Hospitality Education Project. (Reported in
greater detail in the report for contract OE5-85-111, Research and Develop-
ment Program: Hospitality Education Curriculum Development Project =-- ’
Project 801. East Lansing, Michigan: Bureau of Publications, College of
Education, Michigan State University, 1967.) Discussion proposal sub-

mitted by Professors Henry O. Barbour and Peter G. Haines to Statler
Foundation, Spring, 1968.
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the project was continued at a reduced level of activity under the gen-
eral operation of the Research and Development Program budget.

Staff Responsibilities.® During the planning phase, the project
leader was assigned to the R & D Program on a half-time basis. For the
first several weeks the project leader worked without any auxiliary staff
except for a half-time secretary. Two half-time graduate assistants were
later appointed to assist in obtaining and developing materials needed
for the projected institutes, workshops, and clinical operation.

Project staff during most of Phase Three included: (1) the
project leader assigned full time’to the R & D Program; (2) two graduate
assistants -- one on a half-time basis and one on a-quarter-time basis;8 |
and (3) one secretary employed approximately quarter-time.

The project leader's responsibilities during Phase Three were
quite similar to those for the preceding stages of project operation.
This involved responsibility for the overall operations of the project
including: program development and consultation visitations to clinical
schools (generally five one-day visitations per school per year); on-
campus consultation to school personnel requesting assistance with program
planning; developing proposals for continuing and extending the project;
preparing monthly and quarterly project reports for the R & D Program
Director and '‘prepare the final report for project operation under the first
R & D contract;” planning for developing curriculum materials and continu-
ing the acquisition of references for use by clinical schools: dissemina-
ting R & D and program development information to clinical schools; plan-
ning and conducting workshops, conferences and committee meetings related
to project operation; correspondence; editing workshop reports and com-
mittee meetings to report project developments, serving as a home economics
occupational education consultant, or obtain information about home econ-
omics occupacional education, vocational legislation, etc.; and assisting
with general R & D staff duties (the proaect leader assisted with develop-
ing the R & D conference planning guide1 ).

6See Appendix C for complete listing of project personnel.

/Compared with half-time assignment during most of Phase One.
8Compared with half-time assignment during Phases One and Two.

9Research and Development Program: Hospitality Education Curriculum Devel-
opment Project -- Project 80l. (U.S.0.E. Contract OE5-85-111). East
Lansing, Michigan: Bureau of Publications, College of Education, Michigan
State University, 1967.

IOCoggugging R.& D Conferences. East Lansing, Michigan: Research and Devel-
opment Program in Vocational-Technic~l Education, Department of Secondary
Education and Curriculum, College of Education, Michigan State University, 1967.
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Graduate assistancs assigned to the Hospitality Education
Project during Phase Three were responsible for summarizing reports and
data submitted by clinical school teacher/research associates, implement-
ing plans for workshops and conferences (announcements, room arrange-
ments, etc.), assisting with programs at workshops -and conferQAZes (taking
minutes, presiding at sessions, etc.), writing workshop reports, and
maintaining the project resource collection, files and records. Graduate
assistants occasionally represented the project at professional meetings
or assumed responsibility for preparing materials to be used at these
meetings. '

. During the transifional period in August, 1967, the appointment
of “rs. West as graduate assistant was extended so that she could serve
part-time in the absense of the project leader. Beginning September 1, 1967,
the project leadeilwas reassigned to the Hospitality Education Project on
a half-time basis™ " with this time being contributed™by the College of
Education. On September 15, 1967, two graduate assistants and one secretary
were given project assignments supported by contract funds: one graduate
assistant served on a half-time basis and the other was appointed to a
quarter-time position; the secretary was assigned on a half-time basis.
These assignments were continued for the remainder of Phase Four (through
June 30, 1968).

During the period of negotiating a contract extension over the
Summer of 1968, no staff assignments were made for the Hospitality Educa-
tion Project. By October, 1968, the project leader and one graduate
assistant had been reassigned to the project retroactive to September 1
and September 15 respectively. These appointments terminated on June 15,
1969 for the graduate assistant and June 30, 1969 for the project leader.

Project Advisory Committee. An advisory committee was appointed
in June, 1966 by the Director of the Research and Development Program
upon recommendations by the project leader and the Director of the School
of Hotel Management at Michigan State University. Appointments were for
a one-year period due to the nature of the R & D contract. Representing
business, labor, and educational interests, the advisory committee for
the Hospitality Education Project provided for communication with agencies
concerned with occupational preparation in hospitality services as well
as with developing broad programs in vocational education. A listing of
advisory committee membership appears in Appendix F.

The initial meeting of the Hospitality Education-Project advi-
sory committee was held in July during the 1966 Summer Hospitality Educa-
tion Institute. This meeting served as an orientation session in which

Hrhis represented a change from a full-time assignment during Phase Three.
The project leader was assigned a half-time teaching position for the
remainder of the appointment.
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to become better acquainted with the R & D Program and the Hospitality
Education Project. 1In patticular, this provided an opportunity for advi-
sory committee members to meet the clinical schocl personnel and to gain
some insight into the task being undertaken.

Advisory committee meetings in August and September were devoted
to reviewing the proposal being developed to expand the Hospitality Edu-
cation Project with foundation support. Subsequent to these meetings,
several advisory committee medbers also participated in the Conference on
Proposed Extension of the Hospitality Education Project on October 10,
1966.13 Additional advisory committee meetings scheduled for March and
May, 1968 had to be cancelled when it was not possible to obtain a quorum.
This ultimately resulted in the discontinuation of the committee.

Invitations to participate in project workshops and conferences
were extended to advosry committee members. There was usually at least
one advisory committee member in attendance at most conferences and work-
shops sponsored by the project. 1In addition, informational materials,
workshops reports, and copies of program material developed by project
staff were distributed per1odica11y as a ameéans of communicating project
developments to advisory committee members.

Changes and Challenges in Project Plans and Operations. Phase
One generally may be described as a period requiring a variety of develop-
ments with too little time and personnel with which to accomplish them.
Then too, there were few materials readily available to be used. Conse-
quently, nearly everything had to be developed 'from scratch', a very
time~-consuming process. Since relatively few home economics occupational
programs were in operation at the tfme, it was difficult to locate trained
leaders to serve as staff or consultants. Thus, most staff also faced the
task of self-instruction as the project progressed.

Literally'everything' had to be done almost at once. Faced with
the impossiblity of this task, the early stages of the project time-
table usually provided for little advance preparation and activities were

frequently behind schedule despite the exhausting pace maintained by
project staff.

Due to the many uncertainties inherent in a developmental type
project, it was difficult to delineate at the outset exact projections for
many of the dimensions of the projects. This was difficult for many per-
sons to understand since it seemed that the prevailing concept of a cur-
riculum project was one of a carefully controlled experiment.

12Conference on Proposed Extension of Hospitality Education Project. (Refer
to footnote #5 earlier in this chapter.)

131pid.

xe
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Probably one of the most controversial topics concerned the ;
project title. Early in 1966, the concept of "hospitality services' had
yet to be commonly established in vocational education circles and more
than a few eyebrows were raised at the mention of the project title.
Consequently, it was necessary to explain rather frequently, the rationale
supporting the selection of the project title. Interestingly, explaining
the desire to have a title which reflected the scope of a cluster of
related jobs usually generated new understandings; however the common
usage of the term "hospitality education" was more gradual. During the
first phases the project was referred to as commercial foods, food sales
and service, food services, and hospitality education with about equal

frequency -- the terminology frequently reflecting the background of the
person.

The conclusion of the first R & D contract!® occurred on November
30, 1966, part way through Phase Three (the first months of clinical
school operation). Since the final negotiations regarding the second con-
tract*” were not completed until early in 1967, the effect was an immediate
curtailment of all R & D activities. Changes initiated in Phase Three of
the Project stemmed primarily from two developments: (1) the unsucessful '
attempt to gain approval for the proposal to expand the Hospitality Educa- i
tion Project16 and (2) the reduced support available from the U.S.0.E.
contract for the total Research and Development Program.

By not obtaining support for the proposal to extend the Hospi-
tality Education Project, requests from additional schools to participate
in the Project could not be accepted. Also plans for developing a sequepce
of teacher preparation and intern experiences had to be discontinued.

More specifically, reductions in the R & D contract extended to the Hospi-
tality Education Project and resulted in several operational changes. Two 4
changes were immediately imposed: (1) staff travel to clinical schools
was cancelled until completion of final negotiations for continuing the

R & D contract and (2) reimbursements to the clinical schools for prograpm
development and research associate time were terminated at the emd of the
first semester of the 1966-67 school year. These changes meant that the
January clinical school consultations, focusing upon plaaning for adding
the cooperative classes and preparing for the February, 1967 WOrkshop,1

140E5-85-111
150EG-3-7-0702-11-2679

- 160ctober 10, 1966 Conference with representative from the Ford Foundation
regarding the Proposed Extension of the Hospitality Education Project.
(Refer to footnote #5 of this chapter.)

~

N~
17Program focus -- componeﬁEE\of and guidelines for effective cooperative

occupational education programs. This was also rescheduled for March 2-3, 1967.. 3
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were cancelled and clinical school personnel would have to proceed with-

" out the assistance of the project leader or that plans would have to be
delayed until March or April. The termination of research associate reim-
bursements meant that clinical schools were no longer required to provide
program development time. Correspondingly, the weekly reports and logs
required of Hospitality Education Project teacher/research associates
were made optional. All of the H.E.P., clinical schools retained the
period of program development/research associate time for the remainder

of the 1966-67 school year but only five of the teacher/researcher asso-
ciates continued submitting the reports.

Several changes associated with more long-range plans or opera-
tions included:

l. Eliminating 1967 Summer Institute Plans. The
R & D contract could not supply sufficient
funds to support the kinds of additional insti-
tute activities essential for teacher prepara-
tion.

2., Staff Appointments Could Not Be Finalized. Due
to R & D contract uncertainties, appointments
of Project staff and special consultants had
to be delayed or cancelled when insufficient
lead time could be guaranteed between final
appointment and when the work would be done.
(For example, the 1967, summer appointment of ™
the project leader was not finalized until mid
July, 1967, several weeks after work was begun.

3. Reduction of Future Staff Appointments. Staft
assignments to the R & D Program were generally
reduced. For example, the 1967-68 asszignment
of the Project leader to the Hospitality Educa-
tion Project was reduced to half-time with
teaching and student teaching supervision
added t~ the job assignment.

4, Eliminating Plans for Initiating Other Curriculum
Deve lopment Projects. 1In the absence of guar-
arteed resources, plans for initiating curriculum
development projects in other areas of home
economics occupational education were dropped.

The preceding represent the major changes which were required
during Phase Three. While the changé% were to alter rather drastically
the purpose and character of the project, the programs in the clinical
schools had been initiated on the basis of project association and ass-
istance. This weighed as a prominent factor in deciding to continue
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project operations on a reduced scale after the end of the first semester
of the 1966-67 school year. Some further discussion of these changes may
also be noted in other sections of this chapter.

The general organizational and operational arrangements pret .
viously established were partially retained in Phase Four. However, due
to the reduction of project resources, the scope of activity in Phase
Four was less extensive than in Phase Three.

First of all, nearly all consultation services to clinical
schools was discontinued. With the change in graduate assistants' assign-
ments and the reduced assignment of the project leader, there was not
enough staff time available to provide continuing consultation service
to the schools. -

Secondly, the continuous clinical school reports were discon-
tinued. As substitutes, workshop reports were required and conferences
with clinical school personnel was conducted in each of the schools at
the end of the 1967-68 schrol year.

Staff shortages and schedule problems also necessitated discon-
tinuing the meetings of the project advisorycommittee and regular con-
ferences with the staff in the State Department of Education. In addition,
the development and refinement of curriculum,instructional, and informatinal
materials was curtailed to the point that final publication was impossible
under the time and budget limitationms,

Recognition of Clinical School Contributions. The contributions
of clinical schools were formally recogrized and acknowledged by project
staff in two ways. First, letters were sent after workshops and con-
ferences acknowledging the participation of clinical school personnel. |
A copy of this correspondence was sent to administrators as a way of
recognizing the participation of their staff in various project functions.
When appropriate, copies of programs, workshop reports, and program
development materials were enclosed.

rd

The second means of recognition was developed for use in all
projects of the R & D Program. At the end of the 1966-67 school year,
Research and Development Program letters and certificates acknowledging
contributions of clinical school personnel were prepared. These were
signed by chief administrators of the Michigan State University College
of Education and R & D Program and were designed to be presented to
teachers and clinical staf$ by the superinutendent of each clinical school.
A news release recognizidgﬁthe participation of the school and staff was
enclosed. '
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Section B: Establishing Clinical Sites

Role of the Clinical Programs. Tuec clinical prograi v were
viewed as integral components in the overall project operation. Indi-
vidually and collectively these programs provided sources of original
inputs in the form of instructional ideas, innovative procedures, and
identification of program development problems and potentials.. In addi-
tion, the programs provided teaching/learning situations in which to try
out (formally and informally) instructional ideas and materials developed
elsewhere. Finally, the clinical programs were to provide a continuing
flow of feedback regarding a whole range of program development acti-
vities -- teacher responsibilities, activities of advisory committees,
student achievement, and instructional and program development problems
to suggest a few.

Contacts with Interested Schools. 1Tn the early stages of the
pProject, general program patterns and conditions for project participation
were outlined for announcement to schools considering program development
in hospitality services. These tentative plans were announced at a meet-
ing of vocational directors and school representatives sponsored by the
R & D Program at Michigan State University on January 12, 1966. Schools
interested in further discussion of Project participation were requested
to contact the project leader.

The suggested programs involved a two-course sequence of one year
of preparatory instruction followed by at least one semester of coopera-
tive work experience. The suggested preparatory program options consisted
of an occupationally-oriented core of instruction supplemented with vary-
ing degrees of instruction in basic education.l8 It was suggested that
the cooperative work experience follow the pattern generally recommended
for vocational education namely a related class correlated with daily
supervised on the job experience.

Since the entire project was developmental in character, consi-
derable contributions in the form of instructional plans and procedures
would have to be generated in the local program. The project was con-
ceptualized as a partnership program in which the R & D Program would
sponsor workshops, make materials available, assist in developing and
evaluating each local program and provide periodic opportunities for
teachers from participating schools to get together to share ideas and
problems and evaluate materials. The lcoal school was given considerable

freedom in developing its program within the broad framework outlined as
a basis for project participation.

18Refer to Appendix A for a more detailed outline.

19Refer to Appendix B for details.
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Conditions for Project Participation. The conditions for project
participation essentially required the operation of a two-year occupational
training program with a central focus in commercial foods but a broad
emphasis in occupational opportunities in hospitality services. The pre-
paratory class (first yea:) was to be a minimum of two-class periods with
experience periodically scheduled in the school lunch program. A period
of program development/research associate time was to be scheduled daily
for the teacher/research associate in addition to the conference period.20
Expenses of school personnel participating in project workshops and con-
ferences were reimbursed through R & D funds. Schools, however, were
required to release teachers and other personnel for these events (gen-
erally six days during the school year).

The initial plans for the clinical school operation recognized
the necessity of continued planning and development involved in the early
stages of the new program beyond that required for operating any instruc-
tional program. Additional time was regularly scheduled for the teacher
to devote to program development activities. In addition, the responsi-
bility for feedback, essential for project operation, rested primarily
with the teacher/research associate and the daily period scheduled for
program development/research associate duties was intended to provide some
time for the teacher to prepare project reports and the many other mater-
ials needed for developing a program in which few resources were avail-
able in a ''ready-to-use' state.

Selection of Clinical Schools. A basic set of '"conditions for o,
project participation' was used in selecting the clinical schools during
the Spring of 1966. Since these are listed in greater detail in Appendix
B, only the genere&l items are briefly noted to indicate the nature of the -
bases for selection: {l1) type of potential program, (2) geographic loca-
tion, (3) size of school, (4) facilities available, (5) availability of
interested and qualified staff, and (6) committment to & memorandum of
agreement with the R & D Program.

Arrangements were made for the project leader to make on-site
visits to all of the eighteen schools which originally expressed interest
in project participation. Prior to each school visit, the school repre-
sentative (usually, but not always, the vocational director) was requested
to arrange a meeting of all school personnel likely to be involved in
developing the commerical foods or hospitality services program. This
usually involved the superintendent (or assistant superintendent responsi-
ble for curriculum and instruction), the vocational director, the princi-
ple(s), prospective hospitality services teacher, director of food service

207he original R & D Memorandum of Agteement with clinical schools provided
for reimbursement of up to 50% for the program development/research asso-
ciate period. However, this support had to be withdrawn due to budget

. restrictions imposed by the U.S.0.E. for contract taking effect on
December 1, 1966
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and/or cafeteria manager(s), teachers and coordinators in related areas
(such as distributive education), and a representative from the school
counseling service. These group discussions dealt with prospective pro-
gram development, progress already made at the local level, long- and
short-term goals of the proposed hospitality education program, and what
benefits and commitments would be involved in participating in a develop-
- mental project which would not be rigidly structured or prescriptive.
The project leader also conferred individually with school personnel to

discuss their individual commitment and questions related to developing
the prospective program.

The project leader made one, and sometimes several, on-site
visitations and conferences. After considerable discussion it was deter-
mined that some schools would not be able to schedule even the minimum
two-period preparatory program; others could not guarantee assignment of
the home economics foods laboratory (or a commercial foods classroom-
laboratory) and the school lunch program as instructional facilities; in
others, the degree of reluctance on the part of the home economics teacher
and/or school lunch supervisor or manager was such that it was doubtful
that a new instructional program could be operational by September, 1966;
and, in some instances, teachers and/or school food service personnel
refused to participate in a three-week summer institute without salary
(even when expenses were being reimbursed in full). 1In general, however,
no one reason was sufficient to disqualify a school from further consider-
ation as a clinical site,

Ultimately, letters of invitation were extended to schools on a
"'pilot' basis (partial reimbursement for teacher/research time) or on an
"agsociate'" basis (no reimbursement and fewer requirements regarding
operations feedback).  Seven invitations were accepted with a few addi-

tional school deciding&to postpone project participation until a later
time.

The schools serving as clinical sites for the Hospitality Educa- ,
tion Project are shown in Figure 4. Seven schools served as clinical ;
sites for the 1966-67 phase of the project and five continued for the ]

- 1967-68 phase. The schools are located in three types of locationg in '
the state: tourist (Algonac and Petoskey), urban (Creston, Grand Rapids),
and suburban metropolitan schools (Kenowa Hills, Grand Blanc, St. Clair
Shores, and Warren). The schools also varied in size from total 9-12

enrollemtns (in 1966) of 441 to 1,789. Some of the schools served as
sites for area vocational programs.

§
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oKenowa Hills
*Grand Rapids

SCHOOLS, PROGRAMS AND STAFF ARE
AS FOLLOWS:

1. GRAND BLANC H.S., GRAND BLANC:
Food Sales and Service; Mrs.
Georgina Holdorf, Research
Associate; Mrs. Eunice
LePage, Cafeteria Manager.

2, CRESTON H.S., GRAND RAPIDS (city);
Vocational Food Service; Mrs.
Betty Adloff, Research Associate;
Miss Eleanor Tumath, Director
of Food Service. !

*3. PETOSKEY H.S., PETOSKEY; Hospi-
tality Education; Mrs. Marcia
Miller, Research Associate;

Mrs. Ruth Chamberlain, Director
of Fo?d Service.

* Served as Clinical School, 1966-68

e Petoskey

‘Grand Blanc

*4

*5,

*6.

*7.

gonac
Clair Shores

LAKEVIEW H.S., ST. CLAIR SHORES;
Food Service Education; Mrs.
rene Sample, Research Assgeiate,
1966-67); Miss Margaret Keefer,
Research Associate (1967-68);
Mrs. Jane Wagner, Cafeteria
Manager.
WARREN H.S., WARREN; Commercial
Foods; Mrs. Susan Schumann Bacon
(1966-68) and Mrs. Patrjicia
Malone (1967-68), Researth Asso-
ciates; Mrs. Mary Haack, Direc-
tor of Food Services.
KENOWA HILLS H.S., GRAND RAPIDS
(suburb); Commercial Foods;
Miss Virginia Van Popering,
Research Assistant,
ALGONAC H.S., ALGONAC: Quantity
Food Service; Mrs. Thelma Stringer,
Research Associate.

FIGURE 4
SCHOOLS SERVING AS CLINICAL SITES FOR THE HOSPITALITY EDUCATION PROJECT
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Section C: Development and QOperation of the Clinical Progrems -

Overview. This review of the development and operation of the
clinical programs represents a generalized summary of the overall clini-
cal program operation rather than an outline of each individual program.
The clinical schools were concerned with developing a generalized model
as well as their ow:u individual program. It is upon the generalized
model that the six segments of this section focus: (1) initial planning
in the clinical schools, (2) identifying prospective students, (3) clini-
cal school visitations and consultations, (4) responsibilities of clinical
school personnel, (5) description of clinical programs -- Phase Three, and
(6) description of clinical programs -- Phase Four.

Initial Planning In Clinical Schools. For the clinical schools
the period. from mid-April, 1966 until June 30, 1966 was devoted to varying
degrees of intensive preliminary program p1anning:21 formulating basic
organizational plans (occupational focus, instructional objectives, etc-);
identifying prospective students; organizing advisory committees; arranging
schedules; and finalizing plans for allocation of facilities for instruc-
tion and laboratory experience with commercial foods. (Clinical school
personnel assumed major responsiblity for initiating efforts and making
decisions. The project leader made several visits to clinical schools to
conduct orientation sessions and to consult with teachers, administrators

and gounselors regarding procedures for various aspects of program planning.

Clinical schools were encouraged to complete the organization
of advisory committees before the school year ended. However, in the very
tight planning schedule imposed by the lack of time, not all advisory
committess were organized before the school year ended.

It was generally recommended that schools use a home economics
food laboratory and school lunch facilities as instructional facilities
for the program. This alternative was followed in five of the seven clini-
cal schools. 1In one school (Algonac), instruction was conducted exclu-
sively within the school lunch program facilities (kitchen and adjacent
lunchroom for classroom discussions, etc.) In the other school (Lakeview),
administrators scheduled the hospitality services class close to the
kitchen of an elementary school (adjacent to the high school) where

original plans called for converting the kitchen into an instructional
facility.

-

Various types of plans were made to acquire supplementary quan-
tity equipment for the home economics classrooms. In some schools, plans

21Some of the schools had begun program planning and/or trial operaffbn
several months earlier; in others, major program planning did not occur
until the summer months.
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were begun to remodel part of the home economics foods laboratory to .

| accommodate one unit of quantity-style design. In most cases, however,
the first months of instruction would have to be conducted in "temporary"
facilities utilizing equipment and utensils from the school lunch program

; or local clubs and businesses which were in a position to loan (or donate)
items.

Identifying Prospective Students. Since schools engage in a
rather elaborate system of advance achedv ing (beginning as early as
January and February for the following September), decisions regarding
student selection for the hospitality education pr.irams had to be made
rather early (and far too fast in terms of the stage of readiness of the
rest of the program plans). Consequently, few restrictions were placed
upon the enrollment process. Rather, suggestions were aimed toward

encouraging schools to identify long-term consequences of possible
enrollment deg}sions:

-since schools were aiming toward establishment of

Joo a two-year progrcm, the majority of students parti-
cipating in the first year of the program should be
eleventh graders to guarantee adequate enrollments
for the second year of the program and tc insure that
students will meet the minimum age requirements for
working during the cooperative work experience (this
was not to suggest eliminating 10th or 12th grade
students; rather to suggest counseling them more
intensively to determine the nature of their motives,
interests &nd potential capabilities),

‘ -students should be' informed that this was an explor-

' atory-type program and that they would be expected
to remain with the program for at least the first year
and that they might be participating in studies con-
ducted from time to time.

-enrollment procedures should not discriminate against
or in favor of any group of students -- generally a C
range of academi: abilities was desired within that
group of students interesced in occupational oppor-
tunities in commercial foods and hospitality services
(due to the variation in occupational requirements :
for jobs ranging from managerial to assembly line-

~ type resp-.rcibilities, there are opportunities for
persons of varying abilities,

o~

Generally, it was suggested to schools that they do the most they could
within the limitations c. their situation to have teachers, counselors
and administrators focus upon assisting studentsgmake "informed" choices
regarding enrollment }n the hospitality education program and that the

N
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emphasis be upon "channellng" and counseling rather than rigidly "selecting"
gnd/or restrlcting22 enrollment.

Decisions regarding class size were made largely in relation to
the situation existing in each school. The key factor was related to
the number of stations in the school lunch program which would provide
meaningful exper<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>